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INTRODUCTION

Teacher educators and student teachers generally agree that the most impértant experience'in
tre teacher education program is student teaching. and that the most important person in supervising
that experience is the cooperating teacher.

.Each year approximately 1,000 classroom teachers in Maryland who have never supervised a
student teacher nor completed a college course on the supervision of student teachiqg serve as
cooparating teachers for the first time in their careers. This guide is directed toward the very real,
cractcal needs of these teachers who are usually anxious to provide an excellent experience for the
student teacher and are often perplexed about the many facets of supervising a student teacher.

» -dbngto the teacher’s need to improve his competencies to direct the learning program for the
stu.tenttracher this booklet should also be useful in developing the competencies of the new,

ALY

(03]

e N Tod eacher,

Tro matornas inthes guide have been developed by teachers. supervisors, administrators, and
COdede tersaness weth considerable experience in supervision and student teaching, and they are
»aebas asuppiement to "Guidelines for Student Teaching™” developed by the Maryland State

Qeparr-ertof Education in 1969. That pamphlet related to all personnel in student teaching whereas

s o anacn onginated with and grew out of the efforts of the Baltimore Area Committee on
St Teaching. focuses on the role of the cooperating teacher. Further, this paper is designed to
B0 s anischool systems and is not intended to supercede existing policies on student

oot o afforts of the many teachers who contributed to this handbook and the critical
oL A e g ggest-ons of L O Andrews and Evelyn DiTosto.

v,
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© PREPARING FORTHE % et =
- GTUDENT TENCHERS ARRIMAL =

ey Vohenat nas oeen ventied by your principal that you will be working with a student teacher R
e T ITE neatstadent teacing term. you will want to take steps to establish an atmosphere in
w7 stadent Teadher canlearn and grow professionally.

Prepare Your Class

AL et seusson with your students will help them be prepared for the student teacher's
dr C"\ »GPLour premarns responsibilities is to these students. You should help them understand
matins peorsonas ateacher from the local college who will be working with the class for a certain
ol t M AN who shoud be given as much respect as any other teacher in the building.
frsnoi ot oy necessary to emphasize that you are the experienced teacher and he is the learner;
TS A Ce stu0us D everyane. A more useful approach might be to emphasize the team teaching
ASTOUTQT MOt nG Wt A new. maturning professional educator.

e~ ’ <
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Make Notes for Your Early Conferences

Sinceyou w4l assist the student teacher in developing his specific teaching activities. you
STOLT AS s wath hem and discover his strengths., interests, and 1reeds. Both you and the student must
frstmaLe acizar understanding of the way in which you view the role of the student teacher. He will
Deoanierman acoul s responsibilities for significant portions of the learning program., the evaluation
AT RtLenis wera and tis authornity in the classroom: you will be concerned about the students and
Temeesturuonal orograms as well as the student teacher.,

Frolriathe sturentteacher's arrival. identify possible units of work for which he can assume

StemE e an i rote tna kinds of planning activities which he can develop from the very beginning
SUUestionothexst g e od. The student teacher will need a gradual induction into the program,
AT oAl tes cormmencing from the first day: he should know approximately when he will

LT SR ars ity fer L arious facets of the program. These considerations will become increas-
Ta. T nantas the student teaching term progresses. and the clearer your early thinking is about
T e mass fae, tis that there will be success and satisfaction among all the particip ants —
hestL et e ey togeher. and you. the cooperating teacher. it is important that the student
Braohes o meestan e on things as your working style. how you want the student to relate to you.

ATty T 3 s plans handed in.,

Consider the Parents

Treraeeta 2oyl beinformed that a student teacher will be participating in the school's
ettt v ram A neysietter could accomplish the purpose of announcing the arrival of the
Atu ot e g auing the value to the school program of having the student teacher,

- - Pr2oim3teactong assistance
Lo tne pypei-t2acher ratio
e ou s s0as and offering innovative approaches to the classes.

Aot e s aasymeed that parents understand the student teaching aspects of a teacher
ST un torstaneain g coutd Do ateat boon for pubtic refations and the supporg
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.Jtudy the Student Teacher's _Backgrbund . D

T Tre college should have provided you. eithar verbally or in writing. background information

A0 e ates the kinds of skills and abibties the student teacher acquired through his college
e enees Hyou bave not been contacted by the week the student teacher is to arrive, request that
e Lentrat ofhee person in your school system responsible for coordinating the student teaching
pooanam o ostaen neededoinformation for you. It there is no such coordinator, call the college director
Ut et teating tor assistance.

Ad s examine background data. try to learn something about the strengths and needs of the
oo Youmaattask vourselt What s a good way. in view of this person’s previous experience,
sotire student teacher Quicaly and actively involved in the teaching program?™” **Has he had
Coaseapenonge tegohingin charch programs? . recreat. e o actaties? o insummer
Vehat can he ao the first day — other than observe?”

Y.ouishould aiso outain some information concerning the o >, - weciives for the student
it orogram, Man, solleges have handbooks avarlable fo: -, L e Sinc e you are the
RN AT Ao have pamary responsibility for directing the day-to-day apects of the college's
St teasneg rogram for this sturdent. you need to have a good understanding of what you are
S o achva, e The coitege coordinator ¢an supply invaluable assistance in this area. You
st teestrregto Catueon him for guidance as needed. Possibly you have already been included in
o terencee sponsored by the college to give the college and the public schools an opportunity to
b e q0ais for student teaching. In this event. you should already know what is expected.

Collect Materials

S sd™me thoughtto your school bunlding. the school schedule, and school and classroom
S ara somemder that the student teacher witl negd to be oriented to these iacets of school life
ST T Dot s gaeond nature to you. if your building is very large, a school map may be

Horeeasmeorsched e s somewhat aifficult to understand, have one within easy access and be
orto e anais mimicacies Having such afolder of items available when the student arrives
S e e rstand that you have been‘anticipating his arrival and will make him feel that this is
Vo Ta s ot aliace to work,
wetteasherwalneed a place in the classroom which is his — to keep his books,
et Laack ng matenia's. I itas at all possible. provide a desk. If not. clear a desk
she e gl et s o km i you have an office. share this with him and invite him to use the
cote e o peerrahion of teaching materials. Audiovisual equipment, school supplies. and
g maas art oguimment should be as avarlable to the student teacher as they are to you.
Lo o seatachons help the student teacher understand these. but be sure that he
Py orcat o tools whicn mase your teaching exarter o and which can make student
e i taandasmnatin g g erence for him.

R R R R T T

g il ey e AN 100 Gu oxly and the better you are prepared - -
Pt bty tha migre Sy ou will e able to accomplish, For the cooperating teacher
ol L bme ane b eneray 1o a student eacher, the major reward 1s seeng that
Lt e e rrafessonad edacator. The mone spetihic your plarning for the student

v et o this reaanag,
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first days mutually successful.

The feasibility of implementing the suggested activities that follow will vary. However, it is hoped
that during the initial visit many of the topics will be approached, and that most of them will be
completed by the end of the student teacher's first week in the school. Other topics will be added
wran their néeas become evident in a particular situation.

Vi at does the student teacher expect of himself?

2 What dous the college expect of the student teacher?

Lol

S oo

feel welcome?

Administrators. auxiliary personnel, and people in special areas may be helpful in orienting him
to various aspects of the school program. For example, the principal may give an overview of his role
and administrative policies: media center personnel may wish to discuss their roles and services;

a student may be asked to give a guided tour of the school.

Since the above discussions can be lengthy, it is recommended that summary information be

\What do you expect of the student teacher?
.What must the student teacher expect of the students he is teaching?
What does the school expect of the student teacher?
Yhat can the student teachar expect of the school?
\What is expected of the other faculty members in the school to make the student teacher

s

- CONDUCTING THE INITINL o v s
~ STUDENT TENCHER VISIT

Each student teacher should be given the opportunity to visit with his prospective cooperating
teacher prior to the beginning day of student teaching. Both student and teacher will thus have an
opportunity to learn about each other and to complete a preliminary orientation that will make the

given during the initial vieit and intricate details filled in appropriately during the student

teacher's stay.

Attendance expectations should be made clear from the beginning. Usually, the student teacher
should follow the same attendance policy as the faculty, and the cooperating teacher should view this
aspect of the orientation as very important. Further, the student teacher shoutd understand the
acceptable procedure for notifying appropriate personnel of absence.

I students are assigned to "centers” or if several students are placed in the same school,
arrangements may be made to set aside the same period of time (a seminar session) when all persons

my ol ed can participate in private sessions. small groups. and large groups.
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- DEVELOPING ACTIVITIES TO HELP THE
STUDENT TENCHER BEGIN TENCHING

DEVELOPING ACTIVITIES TO HELP THE STUDENT TEACHER BEGIN TEACHING

Prior to accepting responsibihty for teaching an entire class, the student teacher can engage in
* anumber of other kinds of activities. The selection of activities by the cooperating teacher and the
student teacher should be based on an analysis of the student teacher's background. which should
help identify the most beneficial activities for the student teacher.

itis important that a balance between the type and duration of the activities be achieved. and it
1s necessary for the cooperating teacher to assess the complexity of the possible activities and
« Pt e aecording to the student teacher's readingss to participate in them.

L O Antrews nas conceptudhend o pian for assisting the cooperating teacher in the gradual
Ndweton ot the student teacher intd in-denth teaching.

The Andrews’ Modél
Full Teaching
Wide Observation
Sustained Teaching
Initial Teaching
' S——
Bit Teaching g
Assisting ;
Routine %
Gradual Induction §

Gradual induction — Studen. Teaching is an intensely personal. emoticnal experience. ana studonts
haso tha widest varigtions in their readiness to meet the demands made of them E.ach styrent
teachar should be directed through a pianned sequence of increasingly responsible induction

act ties constantly adapted to his needs and demonstrated competence Three distinct types can

o oused concurrently: (1) assuming routine. non-instructional activities from the first day: (2) assisting
o teatharan the widest variety of teaching activities both in and out of clasz: (3) and participatis g
ooty oy pranned briet bit” teaching activities of an increasingty compiex iand demanding nattire

Initial teaching --- As soon as readiness i1s judged adequate. the student teacher s carefully dire 4ot
S tieenaoyer some continuing, respornsible, tull-time teaching. but with detailed pranninig anrd
‘recpnent cooperatnve evaluation.

A partnership in teaching and learning - Fach student teacher should experience some exten ot
e oy 3 arternary full-responsibility teaching with the regular teacher and. where availiabte - o
cateranzein more formally concaived team teachir.g. Through demonstrating increasing e

A .mhacomeetence. each student teacher earns the right to exercise greater mndependena e of
GeldTentand ded:sion making.

N
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. Broadened opportunities for observation - After initial teaching and the first stages of sustained
tachongeach student teacher should be directed in the broadest range of professional observations

BEST COPY AVAILABLE

Artemited participation experiences throughout the school and community,

Protessional evaluation - From the very beginning, student teachers should experience a coopera-

.
LR

e

prchesmonal process of evaluation. designed to promote their well-rounded pro‘essional and

perscnntroath and especialiy their growth in self-evaluation.

o g gt

u. -, f"

vty oprectives are to heighten the student's perceptions of teaching and to

~ Lty 1o work ettectively with children, the traditional practice of increasing the student's

ShwWnl tess teaching the entire day may not be the best. Often. a program which inter-

caoetin et obsenvations throughout the student teaching experience will more likely increase
D Us e ceptions and swalis than will increased participation alone.

.

P empnass shoutd te placed on individualizing the student teaching program so that it is
e arecst oo mdnadual needs of the student teacher.,

II'. L PR B
. ST i

PLANNING FOR TERCHING

Somtteacher preparira for his first experience before a class is often apprehensive about

S0 ot e e e g rect matter as well as his ability to interest students and establish good

caotee e Trhogeegnty of a caretully developed lesson plan will do much to allay these

coomrkase e 1o the student teacher that good planning is perhaps the most important
.ooostatteaching Pupils will be observing the student teacher very carefully to
ot arnot ko knows what he's doing. ' it is important for the student teacher to know
S8t ant 1y o at any time. for this knowledge makes the student teacher more secure.
St e i o the students. and the basis for an effective teaching-learning situation

ot e rienin g can begin, several factors must be considered:
A. Building background builds contidence!

T on e e e et have sutficient time to read and review the texts and other
Tales e aute for the units under consideration.

B. Knowing the students is essential for planning!

T ; CroL troview records and make some personal contacts with the
T tereethe e ghihiies ainterests, and backgrounds.

.

C. Thinking through the planis a must!

o rth the students and the nossible content. the student teacher learns to
oo T e Tt anpropriate content, to evaluate possible procedures. and to make

e Sut the activities or procedures that will be most effective with particular
Areosy st heas ready to tackle a long range plan.

“ e . S oo

the student teacher should begin to develop daily lesson plans which

ety s before they are to be taught. so that discussions can be held with

Tt e dte pians revised accordingly. Since the cooperating teacher is

o ottt takes place in the classroom. it is suggested that no student teacher
“ootaneng e pign has been read and approved by the cooperating

H

“H, s . o b
. et i
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The daily lesson plans should be of sufficient detail to allow the cooperating teacher to evaluate
them and to allow the student teacher to use them with confidence.

Although there is no single lesson plan format that must be followed, a good lesson plan should
include. at least, the following areas:

1. Objectives — These should be clearly stated. in behavioral terms, if applicable.
2. Materials — A list of the specific matenals needed in the lesson should be included.

-

[4

3. Procedures —— The body of the lesson contains the motivation and the specific sequence of
activities that will be employed in the lesson. The amount of detail required by the cooper-
ating teacher will be determined by the individual needs and strengths of the student teacher.

4. Evaluation — An assessment of student progress which tests whether or not the objectives
of the lesson have been met is needed. In addition, how does the student teacher assess
himself in relation to the accomplishment? How perceptive is the student teacher in this
assessment?

It must be emphasized that each plan devised must be flexible enough to meet changes that
inevitably occur in lessnns. Student teachers should be encouraged to anticipate potential difficulties
in the teaching strategy and be prepared to handle any difficulties that may occur. This will reduce
the nee d for change in the lesson. ’

The importance of the planning — both tong-range and daily - cannot be over emphasized.
The first long-range plans and the first several weeks of daily plans should result from the sharing of
ideas by the student and the cooperating teacher. and the written plans should be examined with
particular care by the cooperating teacher. This procedure will set a pattern which can be altered as
the student's plans improve and as he achieves greater independence in his planning.

Most students profit greatly from detailed lesson plans at first: but they need help in making
steady progress toward a type of planning which they can carry on as a full-time beginning teacher in
a self-contained classroom with eight or more preparations or with as many as six secondary classes
and five preparations. -

In summary. it myst be stated again that planning is a very important key to success in teaching.
Caretul planning of‘what is to be taught and how the teacher will attempt to bring about results is a
daily occurrence for the teacher and should be a part of the student teacher’s routine.

CONFERRING WITH THE STUDENT TERCHER

Tre canference with the student teae@er provides an opportunity to relate to the teaching-
fearming nrsaton and for the cooperating teacher to give some highly individualized instruction.
Throunh tnege d:scussions, the student teacher can focus upon an analysis of his teaching and

imnrg, by competenning,

Consdoring the state of research on teaching which now provides many obrective systems for
analy e ieaching and thoe student's need to develop vioaab'e skitls throughoint hes career, the
canferenes proyadbes aunique opportunity The studentis not best served by constantly focusing on
ereeranize Lobes andd subiective comments about the lesson which was recently observed. Rather
theestu ot wed e gooen Lfo-long help hy the cooperasting teaher who attempts to relate to the
certey s ptherg i teqehing notthe poripheeal onos ageb ag appearance the heaght of the shades.

-17\.1‘ :L;_, Tim

~.4
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McGeoch and Lindsev emphasize the need to give the conference direction:

The individualized teaching which takes place in the supervisory conference tends to rely
upon giving general. rather than specific. help and upon the subjective, rather than the
objective. analysis of performance by student teachers. Emphasis tends to be upon emotional
camate in the classroom, on rapport between pupils and student teachers, and on personality
‘actors. Desirable as these emphases are, they have often been dispropertionate in relation
to other dimensions of the teaching-iearning situation.

The objective is to give the student the tools he will need to make him a critical analyst of
teach:ng. with a view toward trying to determine what is effective teaching.

Bellack's* studies of "The Language of the Classroom,” Galloway's*work in non-verbal
communication, and Flander's* system of analyzing verbal interaction may be useful.

Where a specific aspect of teaching is chosen as the focus, the conference can be a valuable
tooi for gathering data, analyzing that information, and planning strategies for the next teaching
episode. ' :

The Successful Conference

A skillfully conducted conference will help the student teacher see purpose and direction in his
pertormance, xnow his strengths and the skills he should develop, and find better ways of teaching.

Bebb. Low. and Waterman point out that not all conferences achieve these objectives.

A poorly conducted conference may leave the student teacher bewildered, resentful, with
self-cont.dence impaired. and still without definite plans for change. . .. A supervisor may
avoid situations requiring direct analysis or advice, thus depriving both himself and the student
teacher of a valuable learning experience.’

A pieasant and productive conference has five essential aspects.

1

[

N

5

Appropriate preparation is needed for an effective conference. The time, place, and subject
matter of the conference should be important aspects of the plan. '

The conference must begin on a positive note to be successful. it can get to sensitive items
without being disagreeable.

Good human relations must be concucted throughout the conference. Recognition of the
student's feelings. his need for help, and his need to be successful are important aspects of
asuccessful conference.

The conference should focus on one ortwo important items. If the conference focuses on too
rmany items, the student may feel frustrated.

A successful conference must end with some definite plan of action.

Onre guiding principle should be that cooperating teachers should not do all the talking during
th2 corfarence It should nat. in effect, simply be an exposition by the cooperating teacher to the
st.iient teacksr. Effective conferences involve a mutual exchange of ideas and a discussion of points
Dy ail concerned. Here good histening skills can be developed.

e v bt L 1 VDB, e o et e Angly L Togetun gy The Stdy of
D At TN e e e e T e 1ORT, 64
s y . ot Ly e e kg vant e POty Tor Sty B
; W ah
., LAt e e e b e e B Y e 1GRE. DY
O LTS Traeany e rede o e T by B g Ly Arng A Betaox
T T AR I T PR TR TR PO R I
A ¢ O T S L A R T LN TRN LN I BN SN LR Y0 B I N AR AT 7 A PSR A S T L ETS S



O

E

Aruitoxt provided by Eic:

. o ‘ '“'....LABLE
The Fir .4l Conference- BEST Wbt

Whan thare haye been continuous dialnque and evaluation. the final conference and the
SfEnal oL tuation sheets should not pe too wifficult. The cooperating teacher has a record

STt tes o mas tha conference notes. s famibiar with both negative and positive aspects of the
SILTATT NS anare 0f amprovements that should be made There should be some input into this

T e ator oL tha stgdent teacher. Al of the items on the tinal evaluation should have been
saant teaching venod. This s not a time *or surpnises. Following the

Lt student teacher should read and sign the evaluation.

annend \fu'-n " t"“ RN

SN aetLt
Trooy sacoessiul conference can also provice considerable satisfaction to the cooperating
O Ter et atens crety'y 10 the viows of his maturing colleague. tries to understand new ideas
Tleamer e noatonsand accedts some of the student teacher’s views of the cooperating teacher's
- atE pertormance. the conterence Can be very rewarding.

RELATING TO THE COLLEGE
AND THE COLLEGE SUPERVISOR

The Role of the Coilege Supervisor

Trergieraanpern, £or 0f studentteaching has the resnonsipiity for coordinating the resources
P c AR DI puee sohools for teaaher educaton. Heas the ink between the college and
SR AR Fola R

’ DU ST LSS LRuly superases stinfert toachers in several different schools and
' IR NSOt o e hion 1o tho b ies an tneds of hoth the student teachers and
. [MRAI IR RN FRL AL A IRYY i whomho woras Soezcoqanronsate placomont is essential for a
X SRR S DI AGraAm he e gees ros ammaendationg for the placement of student
T Lasetanon Ps aengaiedge ot tho e b sl ais ins oloeid.
Sttt e 2L 508 WOTKS WD A e Ca0ner b teac et b has the added responsi-
oot et e e 1 ek Dy i n iR 80 e OF g rosponsihility, his duties, and
Vootal e e, riree ag ki of the gt gne s e o e oxnost fram i college. Such oronta-
¢ O VY S A Y0 L S A A ARA S RIS So DERRL AT IS PRPCIY PR ST o R one-torm insorvign
: R - CLn e D 0th e s an Do SR TRI TRV EFES VS I TRV YOI A TRV AN
.o R L A O O S S B LT N NS CUanymio rer gl for the
. B A R R T N e e o hpn atgatoon Tae
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- BEST corv AuLLABLE
ASSESSING THE STUDENT TERCHER'S
GROWTH

Assessing a student teacher’s competencivs for teaching 1s an‘ongoing process. F or the
sapenvising teacher who must offer objective and critical analyses of teaching as a means of helping
the b2acher to grow assessment s not an vasy task. A systematic study of teaching by the supervising
teasrer entdds a number of sialls. One of these skills 1s the collection and interpretation of data
Cased doan systomatic obser, ations of the student teacher. Once the data are collected. the super-
VAo shares thesantormation with the student teacher and anatyzes nis hehavior in order to atfect a
change n the student teacher's performance. ¢

Systematic analysis of collected data in teaching, according to Berman and Usery, moves one
asgect of supervision from I think™ to “This is what happened "« There has been a proliferaticn of
rratruments for quantifying events observed in a classroom instructional setting. The anthology.
Morrars fer Sokavior. contains 92 observational systems. Of these. 76 have been used for observation
o schol!s or scheol-ike settings.

Treretore. the purpose intended in this section on assessment is to make the cooperating
trachar aaare ot several common observationdt instruments used in Maryland colleges and
esawhere, [U.s hopad that those colleges desiring these systems for their student teachers will also
clanto develop the cooperating teacher's skitl to use them.

Assessment Through Classroom Observational Systems
Seweral obser.ational systems are described below which can assist the cooperating teacher in
anaiy2ing traching Specific tools related to these systems are found in Appendix B.

The Aschner-Gallagher Scale® has been developed to categorize intellectual levels.of classroom
1uestions. The categories are cognitive memory. convergent thinking. evatuative thinking. and
Saergent thinking. Using this category system in observing segments of teaching can reveal low or
Poahar srder questioning skills which result in either low or higher order thinking of children. The first
Cats 307y Of cognitive memory represents simple reproduction of facts. recall. etc., to evaluative
cuostoning which deals with matters of judgment, value. and choice.

Th.» Aschner-Gallagher Scale for Classroom Questions is not difficu!t to use or interpret. A knowl-
o 2f Bloom’s Taxonomy of Educational Objectives: Cognitive Domaimn' clarifies the concepts. A self-
saltudet enal madu'e on Bioom's materials is available in the Maryland State Derartment of Education.

Brown et al — Taxonomy of Cognitive Behavior ' is :in observational system designed to measure the
conthe TehaLior 0f both students and teachers. 1tis a system of tems organ:zed in 3 somewhat
Brorasitey ondtir frgm the more simple to the more complex cognitive activities. The Taxonomy of
Co ! 20 TCB precisely defines and measures the alingation that teachoers emphasize the
dodaest on ohanformaton and neglect the developmuont of cogritive processns needed in dealing

WA RN W I T

cer By

-

Pt cn recestany o Gso the TCHB Vedeo tape seauene aa b neen g2 Hor training purposes.
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Flanders hoas found that teo-thisds of classroomanteraction s talking. Two-thirds of the talking is
Cot e d 'w the teacher Inaddition about two-thirds of this talk is direct (teacher behavior which
chos parne freedoma, The Fanaers Interaciion Andalys.s Scale s @ technique tor absetving class-
At classroom behay0n using a system of ten categorios. Within the ten categories,

soeoee tala anid student tala are observed. Teachet talk s also categorized as direct and indirect.

Traming in the use of the instrument is necess.ary Self-instructional modules have been
Geweloped forindinadual traiming.

GaHoway s Analysis of Non-Verbal Communication  deals with two categories for non-verbal
S ae o fyrthor desconibe each category of the Flanders” System of Verbal Interaction. With
v tonof Flanders first cateqory. there s one non-verbal category to be used when the
o e e urages interaction and one non-verbal category for use when the teacher
Aot terachion.

iy 8 systam does not attempt to cover all of the kinds of non-verbal communication given
v toacnher nottgoes aive very useful information in several important areas.

LIRS

Medley and Mitzel — The OScAR (Observation Schedule and Record) ' is an instrument devised to
' Attt o data ragarcing behaviors of beginning teachers. This scale permits the recording
v s amiteantaspects of what goes onin the classroom as possible. The categories are activi-

v

e oaonategotonal materials, and teacher behavior which are subcategorized into five areas.

T-1 royis necessary to use the OScAR seale.

Ober — The Reciprocal Category System (RCS) ' is an outgrowth and modification of the Flanders

ceeci otz Anaiysis Svstem of Verbal Behavior The RCS consists of nine verbal categories. each of

st can keassiinaed 1o ether teacher or student talk, and a single category reserved for silence or
Coan - RCS ata car reveal the extent of Teacher Talk, Teacher Student Talk. Student-

Tooo e Tala ang Student-to-Student Talk.

-~

Teeomnchan:cs of interaction analysis are simple and not difficult to master with training.

Teaoraer, ational scales descnibed heroe are but a small sampling of ways which have been
Ceoe e hveatgtaing thaching Additional systems can be found in Mirrors for Behavior ' and
S s danors on tn icher education and ecucational research.

[ R

S-eo e concants and cateqonies from the various systems can be useful in providing a focus
T argaane for gathenng and interpreting data concernming the teaching perfermance of
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Other Assessment Techniques

T
ATt

]»

AT O nfarmal vy throush cheew Bists devised by the cooperatirg teacher's
Ut eadaat o The auiho Gape cassette s another impo. ant tool for recording teaching

T anthywms Peet analysis or student teacher-cooperating teacher analysis. The audio
Ao orgon ciacsroontnteraction, principles in teaching content. etc. Video taping can

LR SR

OOl nste poih non verbdas and serbal communication and other specific teaching skills.

Y

L

oSt e 0ach 1o studving the student teacher’s experience gives a more accurate

oot et e bogi oy iadtion or report submitted vy the cooperating teacher. The tinal written report
oot vteren gyanety 00 waays However. thessignificance of recounting strengths and
Aoaessos g ch b, o seer studied daiiy throughout the student teaching experience will

strenireey tha peegheative 0f the inal report. Whatever its form, this statement becomes a part of

San e

Sentactarg permanent records and s viewed by future employers as they evaluate a

At e aus:tios, Schoo! system personnel offices have revealed that this report is very important

T cr notinat ofiice accepts or rejects prospective candidates for teaching positions.

Crsaovtr, danety of techniques should be used to assess the student teacher’s performance
Yoo o the classroom,

RESOLVING PROBLEMS

Moo tha bost fforts of all. special problems will arise which cause anxiety for you or for
ettt Pasnipus threaten the success of the student teacher's program. When stch

ot e gt e ool od) seek assistance from school or coilege staff members who can share
yaus oo e e ofor possoio solutions:

e rueomltonttoachor fnlgtg report to the assignment. contact the member of the school
it w Dz gt e st dont to you. That person will then contact the college.

L entes sanaestently late or absent, inform both your principal and the college super-
AT onver o thera stydent teacher,

o ot relyean gcoonerating teacher and studlent is incompatible or seems to warrant

et s gt dhisouss the matter with your pnincipal. with the college supervisor,
Tl e aTe ol audarvisor or other staff member responrsible for the assignment,

o 1 Tt e ges ragarhitioral school poiov and procedures and coliege policies, intorm
et et ate an, arddihaonal contants he deoms Necessary.
o T s N G g Tt 3 e e el qunervin0r chsouas the mtter

N .- oo e . . » N . e i we-an e .. 1 “ - . N s s, ciyy, orsden
A Dbt e the sttt eeegon resnnna Yt Lo st dont teachoang assignments,

’ et AT i iy b ARt L e rn th POper Personns to appro e b
. v R R S B A R R £ TSN L CR T 1 A AR O A FAPUR U LN RN LA ST RS ST
K A T RS BT M L ST L P LA L
4 1 .
T et oty Bt Lo
. o .
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A SUGGESTED DIVISION OF THE RESPONSIBILITY BETWEEN THE
COLLEGE SUPERVISOR (CS) AND THE COOPERATING TEACHER (CT)
FOR SUPERVISING A STUDENT TEACHER (ST)*

College Supervisor's
Responsibility

Placement:

Proposes the hest possible
clacement for a given ST.

Information exchange:
Provides CT with broad
dimensions of ST's experi-
ence. professional and
personal data. summary of
coflege program. and proper
channe!s to contact college.

Initial period:

Checxs tre adeq.acy of
placem»nt 4 tr ST 4nd CT.
and s tha CT et up a
dosirante ot anfor actisities
‘or oachk ST.

Observation:

Visitg tha gormant reaglarly
aniimaynty ng "‘."']L.'-"'-'Tf con-
At s 0T an 18T

Conferences:

Concurta ~ ¢ 3 ansd con.
PRLr T 0 LD e 0 on o
Carfors 4ith ST

TA T o e abioe

Of Camngs
(S

Vi

Joint
Responsibility

Principal confers with CS. CT,
or both on placement

ST gives such information as
schedule. address and tele-
phone number to both CT
and ST,

Participates in two-way or
three-way planning confer-
ences.

Observes the ST at work.

Either or both CT and ST
hold informai and arrangod
conforences with ST,

——ra e

Cooperating Tcacher's
Responsibility

Gives approval or disapproval
of the request for the assign-
ment of an ST as desirable or
undesirable for that student
at that time.

Treats information on ST
confidentially. Shares per-
sonal interests and prefer-
ences with ST.

Helps the ST feel accepted
and wanted. and directs a
carefully planned program of
increasingly responsible
induction activities.

In a team relationship, CT
remains with ST approxi-
mately 80 percent of the time
with planned absence to pro-
mote ST independence.

Continues daily informal con-
ferences for planning and
evaluation. plus frequent
scheduled conferences. Calis
on CS for suggestions and
assistance.
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FOR SUPERVISING A STUDENT TEACHER (ST) (Cont'd.)

College Supervisor's
Responsibility

ST Relationships:

Hein ST rocaly e Any prob-
lems of retationships with all
Fersons inyolved Helps ST
Saderstana itferenoesan
P asophy between € hool
ANt Cotlega.

Inadequate ST:

Canfarg ath onincipal anud
CTwhan serigys prabloms
e Aranges )7 the
Tert0L 100 ST anen such g

A e LA A R Te 1Y

Evaluation:

Duyalapg estmto of ST s
rrress from o rangrts of CT
A tonsar, qtrons Gathers
Pt fram 3l partieos
Ty nat daridag on A
foa o rate and reports it to
o Rongtrar HO'ds final
aLdsat on sonference with
ST Wetes arecommanda-

-
|
Yoo pigoenert office.

BEST COPY AVAILABLE

A SUGGESTED DIVISION OF THE RESPONSIBILITY BETWEEN THE
COLLEGE SUPERVISOR (CS) AND THE COOPERATING TEACHER (CT)

Joint
Responsibility

Help ST solve some ot his
own professional and relato.o
personal problems.

Keeps the channels of com.
munication open both ways.
Both CT and ST protect the
best interest of the pupils.

Carries on a continuous pro-
aram of evaluation of the

ST's progress and the effec-
tiveness of his planning jointiy
with him.including three-way
conferences Helps ST

develop self-evaluation.

Cooperating Teacher's .
Responsibility

L

At annans a
Thr s Legtigte aate ST
vaa o e tea profess.onal
d Lurette Cheoks o he sue
ST operates within official
school policies.

Keeps the CS and principal
informed of ST's deficiencies.
Teaches temporarily while
case is studied. and ST ob-
serves CT and other teachers.

Gathers data for the CS to be
used in the final evaluation

of the ST. Holds informal mid-
term stock-taking conference.
anrt informal final conferonce
directed toward adjustment

in a reqular teaching position.
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APPENDIX B

SYSTEMS FOR ASSESSMENT

A
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THE ASCHNER - GALLAGHER SYSTEM®

! C;\;' -memary Anything s hich can b
SARTLDNT "0"1 the memoery bank.

5 =

S ODne e sant A quaston whose single right
Cader o Leantined py the Gpphcation

~é !.,_‘l.-.' e Df'\‘\"«*"'\h.j.c

s

D eraent More than one acceptable answer
S tasae. The stydent s permitted to
PUSS DCTA G BNt 28 07 1o Create
Ui O Na DAD,

4 DL ate Doveopment of relevant aritena.
Sac P as Lsefuiness Josirabiity. socral con-
segaences simphed. then the criteria is
Jduretto the 1ssue

Your Insiructions:

BEST COPY AL 7iaBLE

Whats 3 . §?
When did Columbus sail for America”?

What's 436 - 217
What's 3tobase 2?

Whatis 10 to three other bases”?
What might have been some effects on the

«ourse of history it Columbus had not hved?

{s 10 the best base for 3 number system?

How do you evaluate the effects of Columbus’s

v»ovage?

Criyamze insm i grouns :5-7), and generate examples of questions which might be asked

Antrat d etk ot thees e elsl [fyou can, formulate guestions in different subject matters which

A RIS EL A =t SHecr s arade levels, and perhaps evaen examples in which the same general
wop Lomount L A2 wath Ly a question at each cognitive level.
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BROWN ET AL — TAXONOMY OF COGNITIVE BEHAVIOR'  BEST COPY AU ABLE
Florida Taxonomy of Cognitive Behavior

70T
T+

P* Y/P

TP TR TP

1.10

KNOWLEDGE OF SPECIFICS

CT/P

— e e e — _ —
. 1. Roeads
« - L~ ol - .
T 2 Soelis
e "' // - " /"'
- - d ldenthes somathing by namo
e Fal . o~ - A . .
- A0 Detines meanng of Lam
L4 »- . Ped ” .
/ 5 Guesasoert !
- e - e - - .
: T 6 Teus ot
— —— - . - e i A - . . o e amaen civem s e aa ameme neeia— e
120 KNOWLEDGE OF WAYS AND MEANS OF DECALING WITH SPECIFICS
O - - . . — e rem e A et e e
CORecoan ses sy
- L Lol - " - :
& Cooswie
- r- - 14 L .
B G0 chrongi g soqe o
4 r - Lad -
1D Gev0g SIS 2 I U NES I0G g Mt
7 r'dd - Lol -
: 11 Cites rend
- P4 r 4 - P
10 NI es CLASS Faabion system oy siqn 1
- 14 lad ¢ [od .1 .
L 120 Namres shat Bls aaon systom er gt
- - e e 1
1.30 KNOWLEDGE OF UNIVERSALS AND ABSTRACTIONS
It T I Bl o E
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. ~ »” L ad ) A
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- BROWNET. AL. (CONT D) Flonda Taxonomy of COgmtlve Behavior

TP TP T/p;’ T/p} T/P}d.oo APPLICATION

BEST COPY AVAILABLE

B e s
*

30. Apphes previous learning to new situation

31. Apphes prmcnpto-to rtew st-t-dc;tr.on ’ o
32“ﬁzpphes abstract knowledge ina practrcalwstttrz;tronmm
133 Identifies. selects, and carries out process B
5.00 ANALYSIS
34. Distinguishes fact from opinion !
'35. Distinguishes fact from hypothesis T
" 36. Distinguishes conclusion from statements which |
supt)ort rt !
37.. Pmnts out unstated asthht)tr-ott" - H{
33. Shows interaction or relation of elements |
39 Points out particulars to justity conclusion ]
30 Checks hypothesis with gwen information _‘
|

41 Drstrngt.rshes retavent from rrrelavent statements

42. Detects error in thrnkmq

43, Infers purpose porntof view, thoughts feelrngs

44, Recognrzes bas or propaganda

SYNTHESIS (Creativity)

45. Reorganrzes ideas. materials. process

46. Produces uni que commumcatron divergent rdea

7. Produces a plan proposed set of operations

R [, E R S OV -

48. Desnans an apparatus

49 Desm;ns a structure

50 Dev ses scheme for classufyrrg mformatron

51. Formulates hypotheS|s tntelhgent guess

e e mm s e e ——— e e, =

52. Mg.kes deductions from abstract symbols proposrtrons

e et —— -~

53. DR:WS mductwe generalization from specifics

EVALUATION

‘34 Evaluates somethrng from \vrdence

L2

55 Exalua,zed -something from criteria




TEACHER TALK

|

STUDENT TALK -

Indirect Influence

Direct Influence

" FLANDERS’ INTERACTION ANALYSIS SCALE' gEST COPY AVMLABLE

&

sar

)

4

U APy QU VU U O U

Accepts Feeling: accepts and clarifies the feeling tone of the students in a non-
threatening manner. Feelings may be positive or negative. Predicting or recalling
teelings are included.

Praises Qr Encourages: praises or encourages student action or behavior. Jokes
that release tension. not at the expense of another individual, nodding head or
saying "umhm™ or “go on" are included,

Accepts or Uses ldeas of Student: claritying. building. or developing ideas or
suggestions by a student. As teacher brings more of his ideas into play. shift to
category five.

Asks Question: asking a question about content or procedure with the intent that a
studont answer.

Lecturing: giving facts or opinions about content or procedure: expressing his own
ideas. asaing rhetoncal questions. '

Giving Direction directions. commands. or orders to which a sjudent is expected
to comply.

Criticraing or Justifying Authority: statements intended to change student behavior
from non-accept to acceptable pattern: bawling someone out: stating why the
teacher s r.oing: extreme self-reference.

. e e s e mtemem e ma a e e = oo

Student Talk ~— Response: talk by students in response to teacher. Teacher initiates
the contact or solicits student statement.

Student Talk — Initiation: talk by students which they initiate. If "calling on™
student is only to indicate who may talk next. observer must decide whether student
wanted to talk. f he did. use this category. '

S.terce or Contusion pauses. short periods of silence and periods of confusion
noatt.ch communication cannot be understood by the observer,

20




Verbal

-

ACCEPTS FEELING

r

PRAISES OR
ENCQURAGES

Indirect infiuence
-
B

b

SR QUESTIONS

TEACHER TALK

n
—
m
€
-

URES

© GLLES MRECTIONS

Direct Influence

SRITITINMS OR
TTFIED

.- i

ACTHORITY

o

ST UDENT TALK.
RESPCNSE

TOCTUTENT TALK-
' 1 ‘HTION

STUDENT TALK

TENCE

B LIRS LT
w e

(Flanders)

rS

la

. PERSONAL-

D TS U S W

Nonverbal (Galloway)

Encouragmg

CONGRUENT: nam erbal
cues renforce and further
clarty the credibibity of a
vorbal message.

l\quEﬁAENT iy“pf‘.‘m‘.)m:i'

.
[

YL TIRY
sty Lses stoiient’s idea
vother DYy seussiegat re-
Lecteg onat or tuinmg it

by tho teachor

10 the ¢class for cons.deration.:

tace-to-face

contruntation.

RESPONSIVE: change in
teacher’'s pace or d:rection

Ky

~t1alk in respanse to student {

hehavior:i.e., bored. disin-
terested. or inattentive.

NVOLVE: students are in-
vo'lredin a clanfication or
saentenance of learming
LISKS.

FIRM criticisms which eval-
Lt asituaton cleanly and
cr-spiy arg clanfy expecta-
vans for the stuation.

. & & RECEPTIVE: involves

attitude of I:'stening and in-
terest, facial :nvolvement,
an:t eye contact.

COMFORT siences charac-
ter:zed by times of retlection.
thought. or work.

|

i

i 16.

(S

i

£ 20.

GALLOWAY S ANALYSIS OF NONVERBAL COMMUNICATION'

Summary of Categories !or lnteraction Analysis Using Nonverbal Categories

| 15.

BEST COPY RUMLABLE

e

e e 4 b e

Resmctmg

INCONGRUENT: contradic-
f1on occurs between verbal
and nonverbal cues.

|
i
!
!

PERFUNCTORY: perfunctory,
us¢ occurs when the teacher'
merely tecagnizes or ac- !
knowledges student’'s (dea by,
automatically repeating or l
restating it '

I

IMPERSONAL " avoidance of
verbal interchange in which
mutual glances are

exchanged.
|

—— e

UNRESPONSIVE: inability or
unwillingness to alter the
pace or direction of lecture
disregarding pupil cues.

DISMISS: teacher dismisses
or controls student behavior.

HARSH: criticisms which are |
hostile. severe. and often :
denote nggressive or de-

fensive behavior.

-.....____..1
& 19 INATTENTIVE: involves.
a lack of attending eye con-
tact and teacher travel or
movement.

t

—

DISTRESS: instances of em- !
barrassment or tension-filled i

moments. usudlly reflecling i
disorganization and ;
disorientation. i




pISLABLE
OBER — THE RECIPROCAL CATEGORY SYSTEM (RCS)’ BEST COPY

Category Number Category Number
Assigned to Party 1 * Description of Verbal Behavior Assigned to Party 2®

v VARMS T INFORMALIZES) THE CLIMATE: Tends to open up and/or eliminate the tension 11
of the s:tuation. praises &r encourages the action. behavior. comments, ideas, and/or
. contributions of another: jokes that release tension not at the expense of others: accepts
and ciarifies the feeling tone of another in a friendly manner (feelings may be positive or
- negative; predicting or recalling the feelings of another are included).

]

ACCEPTS: Accepts the action. behavior. comments. ideas. and/or contributions of another; 12
positive reinforcement of these.

3 AMPLIFIES THE CONTRIBUTIONS OF ANOTHER: Asks for clarification of. builds on, 13
ana or develops the action, behavior. comments. ideas and/or contributions of another.

£LICITS: Asks a question or requests information about the content subject, or procedure 14
Leng consicered with the intent that another should answer (respond).

E9S

5 RESPONDS Gives direct answer or response to questions or requests for information that 15
are initiated by another: includes answers to one’'s own questions.

6 INITIATES: Presents facts. inforgmation. and.’ or opinion concerning the content, subject. or 16
procedaures being considered that are self-initiated: expresses one’s own ideas; lectures
tincludes rhetorical questions — not intended to be answered).

7 DIRECTS' Gives directions, instructions. order, and/or assignments to which another is 17
expected to comply.

8 CORRECTS: Tells another that his answer or behavior is inappropriate or incorrect. 18

9 "COOLS" (FORMALIZES) THE CLIMATE: Makes statements intended to modify the benavior 19
of another from an inappropriate to an appropriate pattern: may tend to create a certain
amount of tension ii.e . bawling out someone. exercising authonty in order to gain or maintain
control of the situat:on. rejecting or criticizing the opinion or judgment of another).

10 SILENCE OR CONFUSION. Pauses. short perods of silence. and periods of confusion in 10
whiZh communication cannot be understood by the observer.

Totner T grer gied n ol saraem g0 a0,

AN e
ATO N TG et s e D et TLEK ATER LSET N s e
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_ OBSERVATION SCHEDULE AND RECORD (OScAR)’ ~ BEST 007F FtLABLE

The OScAR is both a method of observing and a method of recording classroom behavior.

An oversimplification of the OScAR symbols is given below in order to give some idea of the
OScAR Scale. Complete descriptions are found in the footnoted article or from the Maryland State
Department of Education.

1. TM—Time
No. of P — Number of pupils

2. Groups A. B, C, and D deal with such items

A1 — Teacher works with individual pupil
A2 — Teacher works with small group

A5 — Teacher ignores pupil's question
B1 — Teacher tectures

B2 — Teacher reads, tells story

i
v

C1 — Teacher works at desk
C2 — Teacher cleans, decorates room
C5 — Teacher leaves. enters room

§
v

D1 — Pupi! reads. studies at seat
D2 — Pupil writes, manipulates at seat

D'9 — Pupil puts hand on head, etc.
3. Group E relates to pupil-to-pupil activity
4. Group F relates to miscellaneous activities by the pupil
5. Group G relates to classroom organization (grouping)

6. Groups L-Rrelate to materials

=~

Group S retates to signs. such as teacher moves freely, pupils move freely. etc.

8. The back s:ie 0 the card shows the time spent in the subject matter area.

23




OBSERVATION SCHEDULE AND RECORD

Tm

Groups A, 8. C
) T{nm o
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At

MA‘

- A3

[o4]

bl o G

I

man
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GO0 00O

ag

) &3

[y

3, 0

- M

6 F N SN VS B )

. (OScAR)*

. No

w-\e v\, Iﬁd P

T )

GroupsD E F

DO \P)

02 P Wrts, ans At St
D3 P Pnts, Cts Dr\f.C

D4 P Wks at Bd
DS P Dcrts Rm. Ba

'(‘ ;
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o e e e e
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